


About AMES

AMES is the largest provider of services for migrants, refugees and  
asylum seekers in Australia.

Services provided by AMES in Victoria include a comprehensive range of settlement programs, English language and 
vocational training and employment programs. More than 45,000 people accessed AMES programs in 2013. AMES Youth 
Programs are conducted in several locations in Melbourne. This report documents AMES approach to preparing young 
refugees and migrants for successful transitions to mainstream education or employment and subsequent successful 
settlement into Australian society.
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1   Executive summary

This report documents the value of the youth specific  
Adult Migrant English Program (AMEP) conducted by AMES 
in Victoria for newly arrived refugees and migrants between 
16 and 25 years of age.

The AMES Youth Program described in this report is very 
effective in meeting its objectives to:

•	 engage and retain young people in the AMEP 

•	 support their sustained engagement in education, 
training and subsequent employment beyond  
the AMEP

•	 improve the health and wellbeing of young newly 
arrived migrants and refugees

•	 increase social inclusion opportunities, thus 
enhancing settlement in Australian society. 

AMES recognises the benefits of providing more than 
language tuition for this particular group. AMES Youth 
Program integrates AMEP language tuition with a range 
of activities of relevance to young people. This specialist 
program assists with settlement, focuses strongly on 
transition to realistic further study pathways and facilitates 
social and economic participation of young refugees  
and migrants.

The core funding for the AMES Youth Program is the 
Adult Migrant English Program (AMEP). To maximise the 
outcomes of this investment AMES has actively sought 
additional funding and partnerships to enable provision of 
a comprehensive program which addresses specific gaps in 
knowledge, skills and experience.

Activities funded through these non-AMEP sources enhance 
the ‘youth specific’ aspects of the program as well as the 
content and contexts for English language tuition tailored 
for young people. 

However, effective program planning and embedding the 
model as an ongoing program are difficult when significant 
elements rely on relatively short term, specific purpose 
grants funding. It also means that this rich program benefits 
some, but is not available to all young people in the AMEP 
nationally depending on their AMEP region and provider. 
The program described in this report is currently provided in 
AMEP regions in one state.

In place of ad hoc grants funding, AMES recommends an 
additional investment in the AMEP to facilitate consistent 
and sustainable provision of specialist youth programs to all 
young clients across the AMEP nationally. Given the size of 
the AMEP youth cohort this additional investment would be 
limited to approximately 14% of the overall program budget.

This report outlines specific ways in which additional 
funding has been, and is effectively utilised to maximise 
outcomes for young new arrivals, prepare them for the 
transition from the AMEP to the next step in their education 
and employment pathways and increase participation in 
Australian society. Ensuring a successful transition between 
the AMEP and mainstream vocational training or work will 
maximise the benefits from government investment in the 
AMEP and subsequent investment in vocational training.

Given the potential of young migrants and refugees for long 
term social and economic participation and contribution, 
this program model is recommended for consideration 
across the AMEP nationally.
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2   Introduction

1 In this report newly arrived young people refers to 16–25 year old participants in the AMEP.
2 MYAN Australia 2013, Report of the Refugee Youth in Focus national forum on young people from refugee backgrounds:
  exploring policy and practice in the Australian context. 15-16 July 2013. http://myan.org.au/file/file/MYAN%20National%20Forum_2013.pdf
3 To protect people’s privacy we have not used real names throughout this report.

At the same time many lack clarity and a solid working 
knowledge about how to achieve goals within the Australian 
vocational training and employment system. 

Young people interviewed for this report frequently 
mentioned the benefits to their learning of being in a class 
with other young people like themselves. They mentioned 
being able to speak up in class, make connections, 
understand each other’s thinking and participate more fully 
than if they had been placed with ‘older’ learners. Teachers 
also reported that having young students grouped together 
meant greater participation in age appropriate activities, 
shared motivation and encouragement within the group. 
These factors in turn improved attendance and retention, as 
well as the learning environment.

“It’s because you’re all young and at the same 
time your brains might [be] thinking all alike 
or especially when it comes to group things, 
group work stuff, activities, your minds are 
always alike, so it’s just like [a] good way of 
connecting, when young people are between 
among themselves they know, but then when 
you mix them up with someone who is like age 
more than they are, they will try to pull back a 
bit, but when they are among themselves they 
will be all active because they know they are 
all in the same age.”3  

Edward, AMES Youth Program Dandenong 2012

Young refugees and migrants in the AMEP

Young people1 and their families arrive in Australia with 
many aspirations for their futures. Education, training and 
good jobs are key aspirations. 

These young people have their working lives ahead of them 
and, for the majority, virtually their entire working lives will 
be spent in Australia. 

“They want to make a difference, get a job, 
learn English, make a future.” 

AMEP Youth Counsellor 2014

They are potential contributors to future labour markets, 
and part of the solution to projected skills shortages related 
to Australia’s ageing workforce. Investment in this group is 
therefore well placed:

“New and recently arrived young people are a 
distinct sub group of the broader youth sector 
and of the multicultural/settlement sector. … In 
building a new life in Australia, young people 
face particular issues that are distinct from those 
of [newly arrived] adults and their Australian-
born counterparts, and have particular needs in 
their settlement journey. These include learning 
a new language and culture, navigating an 
unfamiliar education (health and welfare) system, 
establishing new peer relationships and doing so 
while also negotiating the developmental tasks of 
late adolescence.”2

AMES experience is that newly arrived young people have 
ambition and motivation and are highly likely to engage in 
learning given the right program - one that is relevant and 
age appropriate, one in which they experience progress 
towards their goals.
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The transition from AMEP

Based on our experience in developing and delivering AMEP 
Youth Programs AMES recommends a targeted, specialist 
approach for young AMEP participants, coordinated 
nationally through the AMEP, to ensure: 

•	 a range of specific knowledge and skills gaps are 
addressed and 

•	 young migrants and refugees are equipped to 
successfully transition from the AMEP to further skills 
training and/or employment. 

It is critical for young people to be on a realistic and 
manageable pathway at this point – it is well documented4  
that many drop out at such key transition points as they 
struggle to manage their next step due to low levels of 
English and, in some cases, formal education, and/or 
unrealistic, poorly informed choices. 

Evidence from AMES experience demonstrates that newly 
arrived young people need more than English language 
tuition in order to successfully make this transition.

AMES believes strategies need to be implemented early 
while young people are still engaged in a learning 
environment such as the AMEP. AMES approach uses 
a broad based curriculum and an applied learning 
methodology, including informal learning opportunities such 
as sport and drama, to engage young people. 

For young people who are still forming their ideas about 
future study and work, exposure to a range of vocational 
options as well as professional vocational counselling  
are critical.
   
In AMES Youth Program all these elements are integrated 
to provide the context and content for AMEP tuition. The 
overarching objective of AMES approach is to engage 
and retain young people in the AMEP and to support 
their sustained engagement in education, training 
and subsequent employment beyond the AMEP, thus 
mitigating the risks of falling into unemployment and/or 
disengagement from training altogether, the consequences 
of which are well documented elsewhere.5

Funding

The core funding for the AMES Youth Program is the Adult 
Migrant English Program (AMEP). 

The Adult Migrant English Program (AMEP) provides up 
to 510 hours of free English language tuition to eligible 
migrants and humanitarian entrants “to help them learn 
basic English language and settlement skills to enable them 
to confidently participate in Australian society.”6   
 
Humanitarian entrants may also be able to access 
additional hours of English language tuition under the 
Special Preparatory Program (SPP). For example, refugee 
young people with difficult pre-migration experiences, such 
as torture or trauma, and/or limited prior education may 
receive up to 400 additional hours tuition under the SPP. 

To maximise the outcomes of this substantial investment 
AMES has actively sought additional funding and 
partnerships to enable provision of a comprehensive 
program which addresses specific gaps, assists young 
people with settlement and prepares them for transition to 
mainstream training and, in future, to work.

AMES has sourced additional grants funding such as 
the Victorian Government’s Engage! program7, (formerly 
Youth Participation and Access Program). AMES has also 
built strong links with programs such as UCan2 as well as 
local councils, sports clubs and arts organisations. These 
additional relationships yield valuable in-kind contributions 
in the form of access to existing programs, work experience 
and learning activities.

Activities funded through these non-AMEP sources have 
provided engaging and relevant contexts for youth focused 
AMEP tuition, as well as a means of addressing the AMEP’s 
settlement goals.

However, grants funding is relatively short term, for a 
specific purpose and not intended to provide a stable 
ongoing program funding base. Grants are only available 
in specific geographic areas, such as a specific local 
government area. These do not necessarily match AMEP 
regions. This means activities funded through these grants 
are not available to all young people in all AMEP regions 
across Australia.

4 Beadle, S Youth Research Centre, Melbourne Graduate School of Education, University of Melbourne, 2014, Facilitating the Transition to Employment for Refugee Young
  People: A data update and review of recent literature, Lord Mayor’s Charitable Foundation and Centre for Multicultural Youth.
5 The on-going consequences of failing to engage young people in education, training and work are well known and documented – from poor job prospects and low income,
  to long term unemployment, poor health outcomes, including mental health problems, higher likelihood of entering the criminal justice system, increased reliance on 
  welfare, social exclusion, lost potential for individuals, families and the broader community/economy.
6 http://www.industry.gov.au/skills/LiteracyAndNumeracy/AdultMigrantEnglishProgram/Pages/default.aspx
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In place of ad hoc grants funding, which benefits some but 
not all young people in the AMEP, AMES is recommending 
an additional investment in the AMEP to provide a 
sustainable, effective and consistent youth program to all 
AMEP youth clients. Such a program has a broad based 
curriculum, extensive vocational counselling backed up by a 
range of practical experiences, and maximises current  
AMEP resources. 

Given the size of the AMEP youth cohort this additional 
investment will be limited to approximately 14% of the 
overall program budget.

This report

This report provides an overview of AMES Youth Program. 
The report outlines specific ways in which additional funding 
can be effectively utilised to maximise outcomes for young 
new arrivals and prepare them for the transition from the 
AMEP to the next step in their education and employment 
pathways and participation in Australian society.

It draws on interviews and focus groups held with current 
and former participants, AMEP counsellors and program 
managers and the experience of AMES work with young 
people in the AMEP over many years.

Given the potential of young migrants and refugees for 
social and economic participation and contribution, the 
model is intended for consideration across the  
AMEP nationally.

7 Part of the Victorian Government’s Engage, Involve and Create Strategy. AMES was successful in bids to deliver Engage! funded activities in two regions in metropolitan
  Melbourne 2012 – 2014.
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This report draws on research conducted using a largely 
qualitative methodology.

Data for the project was collected from several sources. 
These included: 

•	 focus groups with current Youth Program participants 

•	 individual interviews with former Youth  
Program participants 

•	 interviews with youth specialist AMEP counsellors, the 
Youth Program Manager, and a Regional Manager.

In the interviews and focus groups we were interested in 
finding out about participants’ experiences of the AMES 
Youth Program and to understand whether particular parts 
of the program supported young people in their endeavours 
to learn English, settle in and move towards further training 
and work. 

Twenty-two young people from AMES 2013 Youth Programs 
participated in the focus groups. These were conducted 
at AMES centres in St Albans, Dandenong and Footscray 
during December 2013. The focus groups comprised: 

•	 six students from CSWE III Youth class at Dandenong 
 

•	 eight students from CSWE II/III Youth class at  
St Albans 

•	 eight students from CSWE II/III Youth class at 
Footscray. 

 
The focus groups were semi-structured and ranged in 
length from 40 minutes to one hour. All focus groups and 
interviews were audio-recorded and transcribed. 

Youth Program participants who provided information in the 
initial focus groups in December 2013 were subsequently 
contacted by email in February 2014 to follow up their 
progress since leaving AMES.

Individual interviews were also conducted with several 
former Youth Program participants to gather more in depth 
information for case studies. 

We also reviewed written evaluations from the Youth SLPET8 
class held at Dandenong AMES in 2013.

Participant profile data was sourced from the AMEP 
Reporting and Management System (ARMS) database.

Other data sources included Engage! program reports to the 
Victorian Department of Human Services, UCan2 reports 
and AMES Youth Program Wikis.

Consent and ethics approval

The project including interviews and focus groups was 
administered in accordance with AMES Social Research 
& Ethics Policy (2011), which conforms to the National 
Statement on Ethical Conduct in Human  
Research (2007).

The purpose of the project and the confidentiality of 
individual responses were explained by both teachers prior 
to the focus groups and by the staff conducting the focus 
groups and individual interviews. Participants were asked 
for their consent to participate. Participation in focus groups 
and interviews was voluntary.

Timeline

The project took place between December 2013 and  
June 2014.

3   Research approach

8 The Settlement Language Pathways to Employment and Training (SLPET) program provides AMEP clients with 200 hours of employment-focused tuition (that includes up
  to 80 hours of work experience placements) in addition to the AMEP entitlement. Clients participate in workplace visits, simulated work environments and work experience 
  placements in a wide range of fields.
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AMES AMEP clients by age (2010–2013)
  

Age 2010 2011 2012 2013

25 years and under 1,940 2,229 2,291 2,186

Over 25 years 13,659 12,500 12,992 13,967

Total 15,599 14,729 15,283 16,153

AMES AMEP youth clients by migration  
category (2013)
  

Migration Category

Family 623 (28.5%)

Humanitarian 820 (37.5%)

Skilled 114 (5.2%)

Temporary 624 (28.5%)

Other 4 (0.18%)

AMES AMEP clients 25 years and under by years of 
schooling (2013)
  

Years of Schooling

No Schooling* 135 (6%)
1 to 7 years 393 (18%)
8 to 10 years 492 (22.5%)
11 to 12 years 1088 (50%)
13 to 15 years 77 (3.5%)

The single largest group of young people (37.5%) was from a 
refugee background.

Profile data 

Young people in the AMES Youth Program are new and 
recently arrived refugees and migrants with a diverse range 
of experiences, educational backgrounds and  
future aspirations. 

This is not an homogeneous group – some are living 
with parents and family, some are married with family 
responsibilities themselves, many young men take on 
the role of male “head of household” in the absence of 
a husband/father, caring for their remaining parent and 
siblings, others live alone or with relatives or friends. Some 
are managing their own housing and health issues, others 
are managing high expectations from parents. Some have 
lost or been separated from family members. Some have a 
goal to go to university; while others need to work as soon 
as possible.

What these young people have in common is high 
aspirations and an eagerness to succeed in education, 
training and work.

In 2013 there were almost 2,200 clients between 16 
and 25 years old learning English in the AMEP in AMES 
Consortium programs in Victoria9. This represents 14% 
of the total number of clients in AMES AMEP Consortium. 
These numbers have been consistent over several years. This 
profile and these numbers are likely to be representative of 
the national profile of young AMEP participants. 

Almost half (46.5%) of this group had less than 11 years of 
schooling, including 24% with less than 8 years of formal 
schooling. Almost half the Humanitarian group (48%) had 
less than 8 years formal schooling pointing to significant 
skills and knowledge gaps in relation to the Australian post-
secondary school context.

On the other hand, over half of the 16–25 year old group 
(53.5%) had 11 or more years of formal education.  AMES 
experience is that, given different educational systems, 
even those who have completed 12 years formal education 
before coming to Australia are not likely to have many of 
the skills and experiences, and much of the knowledge and 
information needed to effectively participate in Australian 
post-school contexts. Nevertheless the primary goal for this 
group is further vocational study and/or university.

4   Youth Program participant profiles

Source: ARMS

Source: ARMS

Source: ARMS

9 AMES provides the AMEP with seven Consortium Partners in seven out of eight contract regions in Victoria. 

*Includes No Schooling and Not Stated
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Knowledge, skills and experience gaps

Young people who have experienced 10, 11 or 12 years of 
uninterrupted participation in the Australian education 
system will have participated in, or been exposed to, a 
range of opportunities to develop specific knowledge 
and skills. 

For example, when they finish school, the majority of 
Australian born young people have developed: 

•	 academic competency and subject knowledge 
sufficient for progressing to further study, including IT 
and independent study skills

•	 knowledge of mainstream education, health, welfare 
and employment systems in Australia and how to 
access these, especially for issues of significance to 
young people 

•	 knowledge of post-school options and how to prepare 
for and access these, gained through extensive 
vocational and careers education  

•	 employability skills gained through part time work 
and/or work experience 

•	 confident communication skills, social skills and 
networks with a peer group.

We can also assume many young people will have 
participated in music and arts education and individual 
and team sports. Some will have participated in leadership 
skills development activities and many will have had driver 
education through programs such as Fit to Drive and Keys 
Please. Such activities develop self-responsibility as well as 
team work, decision making and problem solving skills.

All of the above elements contribute to what we consider 
to be a well-rounded education to prepare for a successful 
post-school life.

Depending on their educational backgrounds, young people 
who have arrived as refugees or migrants will not have had 
these same experiences and opportunities. They are not 
likely to have many of the skills and experiences, and much 
of the knowledge and information specifically needed to 
effectively access and participate in the Australian post-
school contexts.

AMES research conducted in 201110 found that the 
main reasons students don’t succeed in the next step 
to vocational training are choice of course and course 
demands; level of English and lack of personal and learning 
support. Choosing the ‘right’ course is related to the  
young person:

•	 having a clear goal and a well-informed, realistic 
pathway – this is based on accurate, detailed 
information and advice prior to enrolling in further 
study (for example, the range of courses available, 
course requirements, the number and range of 
different subjects in a course, managing time, 
the language and communication demands of a 
particular course, the expectation of an independent 
study style) 

•	 understanding that there may be more than one way 
to reach a career goal; i.e. you may need to make 
choices even when alternative pathways are not well 
understood

•	 understanding the need to have options in mind if the 
first pathway doesn’t work out as expected, rather 
than dropping out 

•	 understanding the regulatory environment of 
education and training in Australia and any specific 
regulations at state level

•	 being able to understand the implications of choices 
made at this stage.

10 AMES Research and Policy Unit 2011, Transitions to TAFE: Tracking the exit destinations of Youth Program participants. (unpublished)
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Egyptian migrant Anna arrived in Australia in September 2013 and began studying 

English in the AMES Youth Program at St Albans. 

“When I first came to Australia it was 
very hard - I could not understand 
the spoken language because of the 
accents. AMES Youth Program has 
been wonderful for me. Not only am I 
learning English but also lots of other 
things about Australia, including about 
sport, road safety, the law and more. In 
this program I could study extra courses 
like the Leadership course and this has 
been helpful for me because I have great 
goals that I want to achieve in my life.”

Her goal is to be a teacher and work with 
communities helping young people. Aside from her 
enthusiasm and strong motivation, Anna didn’t know 
how she would actually do this – what course she 
may need to study, what level of English would be 
needed, how long it would take. Throughout the Youth 
Program she has been developing her knowledge 
of options such as the Diploma in Youth Work at 
Victoria University.

Much preparatory work is needed to build the students’ 
knowledge base around these issues. This is a gradual 
process. Some is achieved through provision of detailed 
information. However, in AMES experience young people 
need to have first-hand experience, and often more than one 
experience to plan their next step after the AMEP.

Parents of newly arrived migrant and refugee young people 
place a high priority on education but also have information 
and knowledge gaps in relation to post-school options in 
Australia. They may have few networks to assist the family 
to link into social and work related activities outside the 
immediate family or community. Without this information 
and a sound working knowledge about the post-school 
education and training system in Australia it is very difficult 
to assist their children make informed and realistic decisions 
about further study and what path to take to achieve future 
work and career goals.

Some young people including refugees and humanitarian 
entrants will have seriously disrupted family situations 
and educational backgrounds linked to their pre-arrival 
experiences. These young people also need specific 
assistance with personal development and basic life skills as 
well as literacy and numeracy skills.
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5   AMES Youth Program

The approach

AMES recognises the benefits of providing, more than 
English language tuition to assist young people who are 
newly arrived in Australia.

AMES Youth Program works to address identified gaps in 
skills and knowledge, particularly:

•	 knowledge of mainstream education, health, welfare 
and employment systems 

•	 knowledge of post-school options

•	 employability skills 

•	 confident communication skills, social skills  
and networks.

To do this AMES Youth Program integrates AMEP language 
tuition with a range of activities of relevance to young 
people. These activities are sourced through external 
organisations and agencies and through ad hoc grants 
funding. It is these activities that provide content and 
context for learning and the ‘youth specific’ components of 
the program.

Attendance and retention rates in this program are 
consistently high.

AMES Youth Program is based on principles of applied 
learning, the development of employability skills and a 
commitment to improving the social connection of newly 
arrived young people, as they make their transitions through 
initial settlement into the further training and tertiary sector 
and, for some, into work.

“Applied learning is more than practical or ‘hands on’ 
learning. It includes both theory and application but the link 
between the two is provided by the context. Contextualising 
learning empowers and motivates students and assists 
them to develop skills and knowledge that they will need 
for education, employment, training and involvement in the 
community. Applied learning approaches:

•	 connect with communities and real life experiences 

•	 build resilience, confidence and self-worth 

•	 integrate learning and real life tasks 

•	 provide a context for learning generic skills needed in 
the workplace.

Research into the outcomes of applied learning approaches 
has shown that applied learning improves: 

•	 student motivation and commitment 

•	 self-esteem and confidence 

•	 transitions from school to work and further education 
or training.”11

Learning English is clearly one the primary goals for 
participants in AMES Youth Programs. As the foundation 
for successful settlement, further study and work, English 
is a critical factor. The various components which make up 
AMES Youth Program provide rich contexts for  
language learning. 

Participants have a range of starting points, some with very 
little English. Importantly, the evidence is that whatever the 
starting point, clients make significant gains in their English 
language skills whilst in this program.

In addition to formal language assessments which are 
reported to the Department of Industry, Youth Program 
participants interviewed for this project consistently 
reported improvements in their spoken and written English 
skills. This is frequently linked to increased confidence to 
communicate in English.

“You talk to volunteers, which is like people 
which are already speaking good English, you 
connect with them, you talk with them, then 
you have these excursions going out, touring 
around, moving around, you do group work, 
then the work experience – just gets your 
English better.” 

Edward, AMES Youth Program Dandenong 2012
11  http://www.learningchoices.org.au/case_studies/vcal/applied_learning.php
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“I really loved the presentations. Presentations 
is very good for us…PowerPoint and speaking 
– both. It’s very good. The main thing is 
confidence. If you speak in front of the class it 
gives you more confidence. It was really good.” 

Anya, AMES Youth Program St Albans 2013

“Most useful - writing reports, emails, letters 
and giving instructions… I’m proud of writing 
a report.“

SLPET Youth Program Participant, Dandenong  
AMES 2013

Further study and employment pathways

Challenges

After finishing the AMEP the options are: 

•	 continuing to learn English in order to work or 
undertake further mainstream study12

•	 undertaking vocational training

•	 commencing work.

However, unless they are on a pathway that they will be 
able to sustain, this is the point at which many young people 
can be lost to the training system and  
subsequent employment:

“The complexity of pathways and services that young 
people must navigate is highlighted as a challenge 
for many young people (Olliff, 2010a). Education 
systems and labour markets vary enormously across 
countries and likely differ from the Australian system. 
A key theme emerging from the young people in the

Good Starts study was the difficulties they had in 
‘finding themselves an educational pathway’. Many 
of the young people recounted stories of being 
confused about their options and being uncertain 
about how they could achieve a degree that would 
get them the job or career that they wanted (Gifford 
et al., 2009). … Additionally, when it comes to 
finding employment, many young people do not 
know ‘what pathway to choose.’ The Australian 
labour market is new and different and there is no 
simple road map to guide them and provide support/
assistance in relation to jobs and careers”.13

Reflecting this, AMES experience in working with newly 
arrived young people is that one of the most significant 
gaps is information about the transition to post-compulsory 
schooling in Australia: the process, the options available 
and the consequences of choices.

Whilst long term goals are further study at TAFE or 
university and employment, young people from migrant and 
refugee backgrounds, (in common with other young people) 
are still forming their ideas, building knowledge of the 
possibilities, gathering information about their options and 
working out precisely what the pathway to achieve these 
goals will be. 

They are likely to change their minds about future 
employment and study as their knowledge of options and 
pathways grows. They may not settle on a definite pathway 
immediately and the pathway to further study or a job may 
not be linear.

In AMES Transitions to TAFE research we noted a common 
pattern of a couple of “false starts” or changes of direction 
before finding a course of study or pathway which worked. 
Most clients interviewed for the 2011 research had changed 
direction and changed plans as they experienced the reality 
of course demands.

12 Note: The level of English required to successfully access mainstream vocational training is higher than the level at which eligibility for AMEP ceases.
13 Beadle, S 2014, Facilitating the Transition to Employment for Refugee Young People: A data update and review of recent literature, Lord Mayor’s Charitable Foundation
   and Centre for Multicultural Youth.
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Patrick, A 19 year old refugee from Sudan attended school to Year 7.

changed to a Certificate III in Community Services.

In this program he had a work experience placement 
that has led to on-going part time work. He 
successfully completed the course, moved on to the 
two year Diploma course and in 2011 enrolled in a 
Bachelor of Social Sciences at RMIT.

He wanted to work in pathology. He started AMEP 
classes at AMES in 2006 but did not complete his 
full entitlement. He then enrolled in a Year 11 VCE 
program at Holmesglen TAFE but found it was too 
difficult given his background of  
interrupted schooling. 

He enrolled in a Certificate III in Applied Science, 
discovered the maths was too hard and

The current SLPET model, particularly the work experience 
component, is a highly effective way to address knowledge 
and information gaps around future employment and 
study options. AMES has developed a SLPET model that 
allows orientation to the tertiary sector and exploration of 
employment opportunities in trades. This program has been 
very successful. However the current policy of eligibility 
to enrol in only one SLPET program in one industry area 
is not enough to build sufficient knowledge of options or 
effectively identify future career pathways for young AMEP 
participants. 

AMES notes the high degree of effectiveness of the SLPET 
model and recommends greater flexibility in SLPET eligibility 
guidelines so that youth clients can access more than one 
SLPET program.

Maximising potential of AMEP Counselling

Counselling sessions can provide a ‘theoretical pathway’. 
Developing a realistic pathway plan is an iterative process, 
requiring both information and experience. Young people 
who have been through the secondary school system in 
Australia will have had opportunities to access information 
and experience through careers counselling and a range of 
work placements at different times during their secondary 
school years.

AMES Youth Program integrates counselling into the 
program. Specialist youth counsellors and teachers 
consistently work with participants in a broad range of tasks
and activities to help them understand their own abilities,

competencies and aspirations, and to match these to 
available opportunities. 

Counsellors and teachers frequently accompany students to 
external events and activities. AMEP counsellors emphasised 
the importance of accompanying young people as a way 
of ensuring their participation. Without this support and 
direction AMES Youth Counsellors estimated that only one 
out of ten may go along independently.

These approaches are supported by research in the  
United Kingdom:

“Many of the reviewed items recommend that 
young people should have greater opportunities to 
familiarise themselves with the world of work… and 
that such opportunities should be integrated within 
the school curriculum…, for example, work experience 
placements, internships and apprenticeships, job 
shadowing, and summer/part-time jobs, … structured 
and systematic work experience; careers fairs and 
company visits.”14

Three program case studies illustrate how AMES Youth 
Program provides hands-on experience to young people to 
develop their knowledge of available options and realistic 
future pathways. 

The first case study is funded by the AMEP.

The second and third case studies are dependent on 
external funding and/or partnerships with external 
organisations.

14 http://www.nfer.ac.uk/nfer/publications/RSRN01/RSRN01.pdf
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In this program young people attend TAFE as part of 
their SLPET course (equivalent to the work experience 
component of the program) for hands-on training 
in a range of vocational training areas. AMES TAFE 
partners provided a 40 hour experiential program 
one day per week throughout the program. For 
example, at Chisholm TAFE in South East Melbourne 
young people attended the Dandenong Regional 
Education Alliance Model (DREAM) Centre in 2013 
where they experienced hairdressing and beautician 
training, electro–engineering and building and 
construction. In 2012, young people attended 
Holmesglen TAFE where they experienced floristry, 
hospitality, childcare, marketing and business 
administration classes.

Specific elements include: 

•	 observation of classes 

•	 participation in Trade Tasters – hands on 
classes in a range of areas

•	 identification of entry points for trade 
apprenticeships and clarification of  
pathways within TAFE 

•	 learning to navigate to, from and around the 
TAFE campus

•	 orientation to student services and skills 
workshops at TAFE. 

This gives young people a first-hand experience of 
the TAFE campus, the services available, a realistic 
assessment of the level of English required to study 
there and the content of a range of programs, and 
helps to inform their decisions about post - AMEP 
options. The approach directly addresses skills

and information gaps, gradually builds knowledge 
and allows time to process information and clarify 
pathway plans.

Subsequent classroom delivery at AMES includes: 

•	 vocabulary related to trades 

•	 excursions to other tertiary institutions

•	 speakers talking about local job opportunities, 
apprenticeships and traineeships 

•	 independent study skills and volunteer  
tutor support

•	 navigating public transport timetables

•	 personal reflection on own skills based on the 
Transitions to Further Study experience

•	 ongoing development of pathway options.

As part of building the knowledge base for young people, AMES Youth Program has 

utilised SLPET for our Transitions to Further Study program.

Transitions to further study

“I liked going to TAFE, I liked  
everything about the course and it made 
me think a little different about my future 
pathway.”

“The TAFE course and program was very 
helpful because I like practical work with 
group[s].”
 

Participants in SLPET Youth Programs 
Dandenong 2013
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“The specific aim of the UCan2 Program is 
to facilitate and support the social inclusion 
of newly arrived young people of refugee 
background. It does this by fostering 
cooperation between providers of education, 
social support, training and employment 
services to provide refugee young people with: 

•	 access to and engagement in education, 
training and employment 

•	 mental health and wellbeing support 

•	 social connections and networks.”15

UCan2 provides access to part-time work outside 
classroom hours, personal skills development and 
social support. AMES has worked with UCan2 
partners to ensure the program is embedded in 
AMEP Youth Programs across AMES. 

The program has three key components with each 
partner responsible for providing its expertise in 
relation to one or more of these.  

•	 Curriculum – a curriculum model that develops 
the skills needed to undertake part time work 
and engage with mainstream Australian young 
people (AMES) 

•	 Psychological support in the form of a group 
work program that could address the mental 
health issues resulting from the young people’s 
histories prior to arriving in Melbourne (VFST) 

•	 Mentoring support – formal access to 
successful young people from mainstream 
Australia (CMY) 

Work experience and part time employment are 
key outcomes. Most work experience is undertaken 
in retail and hospitality environments where young 
people are most likely to get casual part-time work 
whilst they continue studying full time.

2013 data is indicative of the level of participation 
since this program commenced.  

•	 108 young people from AMES Youth Programs 
participated in UCan2

•	 77 participated in a retail based work 
experience and a number gained subsequent 
casual work in Australia Post and Coles. 

In the interviews and focus groups conducted for this 
report UCan2 was one component of the AMES Youth 
Program that young people frequently commented on 
as being very effective in meeting their needs. 

A very important partnership for AMEP youth has been the one between AMES, the 

Victorian Foundation for Survivors of Torture (VFST) and the Centre for Multicultural 

Youth (CMY) to conduct the UCan2 program. 

UCan2

15 UCan2 Program Guide, 2012.

“…like in youth work programs, it gives 
them like confidence, opens their ears 
and their brain; they are participating in 
different stuff. At the end of the course, 
at the end of the UCan2 program, the 
youth programs, a lot of people ended 
up getting jobs, it is because they 
became very active, they started looking 
for jobs.”  

 
Edward, AMES Youth Program Dandenong 2012

“I never work in supermarket before, 
never. And I didn’t think that I can get 
a job in a supermarket in Australia, so 
when I work there I feel very good and 
I think everything not really hard like I 
thought before, I think now everything 
easier. So I think it [is] OK for me to get 
a new job later.” 

Kim, AMES Youth Program Footscray 2013
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“I decided to go through TAFE, it’s better 
to know like, it will, it’s better to know 
more things about (in) Australian culture, 
what they are like learning, because in 
my country and in Australia they have 
difference, different education system, so 
I want to learn the basic of the science 
that I need, that I want to go to Uni.” 
 

Azaria, Dandenong Youth Program 2013

“I like this course because it’s a friendly 
environment. In addition we had 
speakers from different organisations 
came in and gave us some information 
which was very useful for us and helped 
me and my friends to choose our 
pathways.”  
 

Participant in SLPET Youth Class,  
Dandenong 2013

TAFE representatives and professional trades people 
from a variety of industries offer advice on how to 
enter a particular trade, the skills involved and future 
career prospects. This active, hands on approach is 
particularly engaging for young people and especially 
beneficial for lower level learners who ‘learn 
by doing.’ 

A number of organisations committed to 
enhancing the education, training and employment 
opportunities for young people in South East and 
Western Melbourne participate. For example 
within the South East region in 2013, participants 
providing the content of the day included Health 
& Community Services, Building and Construction, 
Local Government, Education Providers and  
Victoria Police. 

In the Western region in Footscray and St Albans 
AMES young people attended the annual ‘Try-a-Trade’ 
event organised by Maribyrnong Youth Services and 
the Maribyrnong and Moonee Valley Local Learning 
and Employment Network (MMVLLEN). Prizes and 
incentives encouraged them to get their individual 
passport stamped at as many of the 14 trade stations 
as possible. The young people were encouraged 
to ‘get in there’ after the demonstrations and try 
each trade. The TAFE representatives also gave 
information on other trades. A ‘Careers Corner’ had 
representatives from Kangan Institute of TAFE and 
Victoria University to answer other questions  
from students.

The Try-a-Trade and Career Expos provide young people with the opportunity to increase 

their knowledge in a wide variety of careers and get a ‘hands on’ experience of a range 

of different potential pathways for future work.

Try-a-Trade days and Career Expos
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Taking the learning outside the classroom Participation in these activities relies on AMES being able to 
join existing programs and established clubs. For example, 
without the AMES brokered involvement newly arrived 
young people would not have access to learning new sports 
skills or participating in organised sporting workshops and 
competition. 

As a result of these additional partnerships and funding, 
AMEP Youth Program clients have gained access to 
recreational opportunities and support services and are 
now independently initiating outings and maintaining social 
contact, using their Facebook groups. AMES Youth mix with 
other young people through such programs as the Western 
Bulldogs and Bike Education program, Police Course at The 
Huddle, and youth specific activities and holiday programs 
within the Cities of Maribyrnong, Brimbank and Greater 
Dandenong.Many activities which address specific knowledge, skills and 

experiential gaps involve taking the learning outside the 
classroom and linking with a range of external mainstream 
organisations and specialist CALD16 agencies. These 
activities provide opportunities to practise English, build 
confidence, develop community and social networks and 
develop personal and practical skills to assist the transition 
to the broader community.

Typically the agencies AMES works with provide 
opportunities for participation in leadership programs, 
volunteering, camps, social connection with other young 
people - replicating experiences and opportunities 
Australian born young people will have had in school.

A number of activities and services targeting young people 
are available at the local government and community 
level. AMES Youth Program Manager contacts, establishes 
and maintains relationships with these service providers 
to ensure AMEP Youth Program participants benefit from 
access to these activities. These include sports, driver 
education, health education and arts related activities.
 

AMES experience in youth programs over many years is that 
there is a greater chance of success in young people initially 
liaising with agencies when they are introduced first hand 
through site visits and incursions as part of their learning 
program. It is not effective to simply provide information 
and expect young people with little English, no knowledge 
or experience of what to expect, and often little confidence, 
to take themselves to various new places and introduce 
themselves to new people and activities.

“They used to tell us, like excursion, they used 
to give us the homework by going outside and 
doing the transaction with peoples. So we can 
learn more in outside too. … they taught us 
more how to transact with people, yeah, how 
to chat with them….They are giving us the 
knowledge from everything and giving…like 
not only the learning part, they are showing us 
from the outside. ” 

Manisha, Dandenong Youth Program 2013

16 Culturally and Linguistically Diverse.
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AMES has developed a long standing relationship 
with Western Bulldogs AFL Club which organises 
weekly sporting workshops all year in a variety 
of sports including football, badminton, tennis 
and lawn bowls. Each sport involves six weeks of 
workshops followed by organised competition. 
Similar partnerships have been developed with a 
number of other sporting bodies such as Lawn Bowls 
Association of Victoria and Tennis Victoria who 
actively support AMES Youth Programs.
 
Youth Program clients are also given the opportunity 
to attend skills development clinics in Australian 
Rules Football. The clinics culminate in all students 
participating in a match during Refugee Week.

Students have subsequently played for the African 
and Asian teams in the AFL’s All Nations Cup. For 
some students there is an increased ability to relate 
and interact with other class members through 
sharing the experience and an increased confidence 
to undertake activities within the broader community.

Working with a coach from Dandenong Tennis Club, 
young people in AMES Youth Program are introduced 
to the skills and rules of tennis, over a seven week

period. Weekly two hour sessions are held at Greaves 
Reserve, Dandenong. Young people have been invited 
to join the club and participate in free Sunday Social 
Tennis activities. They were also invited to a tour of 
the Tennis Centre. Over the past two years students 
have been provided with tickets to the Australian 
Open – an opportunity to experience a major 
sporting event.

This activity is possible due to the partnership 
brokered between AMES, Dandenong Tennis Club 
and Tennis Victoria.

Sports Programs

“They teach us the sport. I’d never 
played the sport before; it’s the first 
time for me when I arrive in Australia. I 
never played that, I don’t know how to 
play that, so it’s good for the youth class, 
because it’s good for our  
health too.”  
 

Participant, AMES Youth Program  
Footscray 2013
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The AMES Youth Program Manager established a 
relationship with Mentone Girls Grammar School. In 
collaboration with the school the ‘Sharing Stories’ 
project was developed and trialled with Year 11 girls 
and young women from AMES Youth Program  
in 2011. 

The pilot has developed into an ongoing program 
whereby the young women meet weekly for five weeks 
per semester and share information and stories 
about themselves, their families, their pastimes, their 
cultures, similarities and differences in their lives. 
The face to face meetings are augmented by contact 
through social media.

In this program the impact has been two way 
with the Year 11 students having the opportunity 
to meet young refugees and migrants for the first 
time and gain an insight into other cultures and 
personal stories. For the AMES participants the 
activities provide an opportunity to meet and interact 
with other young people from the ‘mainstream’ 
community and to practise English outside the 
classroom.

decision-making and negotiation, teamwork, public 
speaking and problem solving.

The 2013 Leadership Training Program was 
undertaken in partnership with VicPol at The Huddle 
in North Melbourne. It was run two hours per week 
over seven weeks with a focus on law, policing and 
safety. The program is combined with sport and
opportunities to meet and interact with other young 
people – primarily university students from nearby
Victoria University. The program includes working
on a project where the students organise and run an
event that provides an opportunity to apply the skills
being developed in the program.

Young women have also participated in Lead On
Again - a one week women’s leadership course run
by Western Young People’s Independent Network
(WYPIN) and Melbourne City Mission.

The Youth Leadership training aims to instil an 
active awareness of community development and 
civic participation. Participants develop personal 
attributes such as confidence, self-esteem, 
acceptance of self and others and increased 
awareness of cultural sensitivities. 

Leadership training also helps young people develop 
a range of skills to enhance their communication, 

Since 2006, AMES has worked collaboratively with 
La Mama Theatre in a number of projects involving 
AMES Youth Program participants. 

La Mama directors work with AMES young people 
to produce innovative theatre productions based 
on young refugee and migrant experiences. Young 
people write, act, and assist in set design, lighting, 
advertising and front of house for each production. 
There have been nine productions developed so far, 
each culminating in a public performance at La 
Mama Theatre in Carlton as well as other settings. 
This project has been an outstanding success in 
building confidence, team building and a sense of 
social inclusion for the participants. 

Sharing Stories

Leadership Programs

La Mama Theatre Project

Linking and Learning
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‘Home Planet’ project

Home Planet is a major volunteering activity run in 
partnership with Environment Victoria. It is funded 
through the Victorian Government’s Engage! funding 
grant. AMES Youth Program clients participate in 
three phases of the project over a six month period.

•	 Volunteer training and planning projects 

•	 Conducting community volunteering projects 

•	 Celebration and accreditation. 

Training is through ten workshops which combine 
presentations, discussions, activities and games, field 
trips and a camp. The second half of the training 
program focuses on designing volunteer community 
projects which will be carried out within their local 
community. Participants take on responsibilities 
to ensure the project achieves its goals. They are 
encouraged to think creatively and work together in 
groups to engage their families, AMES community 
and potentially other parts of their communities, 
as they plan and deliver their project ideas. These 
projects are showcased at the annual Home Planet 
Environment Fair. Finally participants work

together to organise a graduation celebration event 
showcasing their achievements. All participants 
receive a Statement of Attainment or Certificate I in 
Active Volunteering. 

In addition to the planning and delivery of the 
volunteering projects one of the highlights of this 
program is the youth camp where clients take part 
in activities including bushwalking, a concert and 
campfire, visiting a beach, many for the first time. 
Through these activities participants develop skills 
in using communication media, team work, planning 
and organisation, problem solving and initiative and 
enterprise, confidence and leadership. 

AMEP Youth Program teachers and counsellors 
attend the camp and in the relaxed environment 
much conversation and ‘informal’ counselling about 
settlement, personal issues and future plans  
takes place.

Almost 70 AMES youth students participated in the 
camp in 2013.

The current funding grants expire at the end of 2014.

“This camp made such great memories 
for me. I made new friends and 
experienced the beautiful environment. 
This is the first time since I come to 
Australia that I feel like I really belong.”   
 

Shakila, AMES Youth Program 2013

“I really enjoy the camp. I did a lot of 
things for the first time. I’m very happy 
I made a new friend from my country. I 
was a long time not making a new friend. 
All the students are friendly and helpful 
and we all did good teamwork.”    
 

Tang, AMES Youth Program St Albans 2013
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The Brokering Role

AMES Youth Program involvement in all the activities 
described previously relies on the role of the Youth Program 
Manager who locates appropriate organisations across 
AMEP regions, establishes and maintains relationships 
with these organisations, and works directly with the 
organisations and agencies to customise delivery for CALD 
youth and coordinate participation for all youth classes.

Working collaboratively with a range of other agencies 
means we are able to access programs that develop 
confidence, life skills and leadership skills; and activities that 
are relevant to the needs and interests of youth. Rather than 
replicate these it is more efficient and cost effective to link 
with existing programs at the local level.
 
The Youth Program Manager also ensures AMES is a pro-
active member of youth focused networks delivering services 
to CALD youth, particularly at the local level. These include 
local government, clubs, service providers and  
recreational groups.
 
This capacity to broker access to and work collaboratively 
with other youth-focused CALD specialist and mainstream 
organisations is essential in ensuring AMES Youth Program 
participants are connected to existing activities and 
specialist programs at the local level whilst simultaneously 
undertaking the AMEP. 
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Formal and informal tracking of exit destinations of former 
AMES Youth Program participants indicates that many 
successfully transition to the next step in their further 
training and employment pathways.
 
Longer term follow-up shows that completing training and 
securing employment have also been achieved by AMES 
Youth Program graduates.

On track after three months

Participants from the focus groups conducted in late 2013 
agreed to be contacted again in 2014 so we could track 
their progress since leaving the Youth Program. Three 
months after course completion we contacted 12 people. 
Seven were enrolled in further training, three were working

and two were seeking work. Examples include:

•	 studying Certificate III in Health Administration  
at TAFE

•	 studying Foundation Study in Science and Engineering 
at Victoria University

•	 studying Skills for Education and Employment  
at AMES

•	 working at a meat processing factory with plans to 
do further study.

These results are positive and indicative of continued 
engagement in training immediately following the  
Youth Program.

6   Snapshots of successful transitions

Alek

After completing the AMES Youth Program, Alek has 
embarked on her long-cherished ambition to become 
a chef and is enrolled in a Certificate III Cookery 
course at the William Angliss Institute.

Alek arrived in Australia in late 2010 aged 17 to 
be reunited with her father. She had had very little 
formal education.

She said that as well as learning English the Youth 
Program had helped her learn about Melbourne and 
other cultures and understand how things worked  
in Australia. 

She began General English classes at AMES with 
almost no spoken or written English. After one term 
Alek transferred into the Youth Program at St Albans 
in early 2011. 

She said her AMES counsellor and Youth Program 
teachers helped her decide what to study and where 
to go, helped her with the William Angliss online 
application and helped her prepare for the interview.

“In Sudan it was very hard at school; we 
had a lot of problems. We would be able 
to study for two or three months but 
then we would stop because of  
the conflict.”

“I couldn’t understand anything when 
I came here first. But I never missed a 
class and now I’m studying cooking and 
hospitality.”

 
“AMES put us into youth classes which 
were really good because we were 
people of the same age and we could 
get to know each other and make 
friends. We did all sorts of activities like 
football, tennis, bowling and badminton. 
We also went camping to Mt Buller. 
That was great – I love bushwalking. I’m 
staying in contact with my classmates 
through Facebook. Sometimes we meet 
up and have fun.”
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Edward

Edward was a 19 year old from Uganda when 
he arrived in Melbourne in early 2012. He had 
completed 10 years of formal schooling prior to 
coming to Australia and began in AMES Youth 
Program at Dandenong almost immediately.

He participated in the Youth Program for a semester 
commencing at Certificate II and moving on to 
Certificate III level. Whilst in the Youth Program he 
also completed Certificate I in IT.

Edward didn’t know any other young people when 
he joined the Youth Program. He says the program 
taught him how to connect with others and join 
different activities, such as sport and excursions. It 
wasn’t just about having fun - Edward said that it 
was through meeting other people and working with 
them in these activities that he and his class mates 
learnt respect for others’ opinions and cultures. The 
initial connections he made with other young people 
in the Youth Program have been very important and 
he has maintained these friendships. 

We interviewed a number of young people who completed their AMES programs in 2012. 
Edward and Aziza’s experience demonstrates successful post AMEP transitions.

Edward did work experience at Kmart as part of 
this program and later had some casual work with 
Australia Post as a mail sorter, sourced through his 
UCan2 connection with Foundation House. Because 
this component of the program was so beneficial to 
him Edward has joined UCan2 as a volunteer to help 
others in the same situation as he had been in on 
arriving in Australia. 

After leaving AMES in mid-2012 he went to Chisholm 
TAFE to study Certificate II in IT. At the same time 
he studied with another organisation to complete 
Certificates II and III in Warehousing including 
forklift driving. He did this so he would be able to 
apply for jobs in more than one field as he knew 
getting work would not be easy.

Edward is now in his second year of a Diploma in 
Youth Work at Victoria University. This is usually a 
three year course but will take Edward four years 
as he is seeking part time work to ease his financial 
situation while he continues his studies. His goal is 
to work as a youth worker with young people from 
refugee and migrant backgrounds.

On track after eighteen months

“All the boys whom I was with them in 
the class, we are all still together we talk 
sometimes even we connect together, we 
organise a day where we all catch up, go 
for movies or have a dinner. We joined 
UCan2 - it’s like opening the ears and 
the mind of the young people.”
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Secondly Aziza commented on the benefit of UCan2 
being part of her program at AMES. She said having 
her English teacher working with the UCan2 staff 
had really helped her improve her English and learn 
how to “express emotion in English.” Aziza also 
commented on the value of the work experience 
component of the program and the assistance given 
by volunteers with resumes and interview practice.

The third significant factor was the assistance the 
program had provided in helping her work out her 
path to RMIT.

Aziza’s long term goal is to continue studying, 
complete her Master’s Degree and to work in a 
hospital pathology laboratory.

 
“I would never know how to get to 
RMIT - they told me about VTAC and my 
teacher helped with the application. I 
got three offers through VTAC and chose 
RMIT.”

Aziza was a 21 year old refugee from Afghanistan 
when she arrived in Melbourne in late 2011. She had 
completed 14 years of formal education including 17 
months of tertiary study in a Diploma of  
Medical Technology.

Aziza is currently in her second year of a Diploma 
in Pathology Testing at RMIT and has applied for a 
part-time job as a Laboratory Technician at Monash 
Medical Centre while she continues her studies.

Aziza spent six months in the Youth Program in 
Dandenong, starting at Certificate II level and 
moving on to Certificate III. When she reflected on 
her time in the Youth Program Aziza nominated three 
aspects in particular that had helped her get to 
where she is today.

One was being linked into the Girlspace program – 
a twelve week leadership and well-being program 
for young refugee women run by the City of 
Greater Dandenong in partnership with Centre for 
Multicultural Youth. The Girlspace Manager came to 
Aziza’s class to talk about the program and several 
young women from the class joined the weekly 
meetings. At the end of this leadership program Aziza 
was one of two young women selected to present at 
the state-wide Connect for Youth Conference in 2012. 
She said the program had given her confidence and 
the opportunity to contribute her skills and that she 
would never have had this opportunity otherwise.

Aziza
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On track after four years

AMES has been following the progress of a group of 
students in a longitudinal study since they first enrolled in 
the AMEP in 2008.17

  
In 2008 we interviewed sixty-six 18–25 year olds, as part of 
this study. Four years later, in 2012 we interviewed 28 of this 
group again to find out what they were doing.
  
Nine had been in the Youth Program in AMES during 2008 
and 2009. All were working four years later, including three 
who were working and studying concurrently. The following 
are some examples of the pathways taken by these  
young people.

Bao arrived as a migrant from PRC. He spent three terms 
in the Youth Program at Noble Park in 2008/2009 at 
Certificate II level. By 2012 he was two years into his four 
year contract as an apprentice electrician. He was hopeful 
of securing full time permanent work with this company 
after finishing his apprenticeship.

Ali arrived as a refugee from Iraq. He spent three terms 
in the Youth Program at Dandenong at Certificate II and 
III levels. By 2012 he had contract work at Coles as a 
supervisor and was studying Innovation Management at 
Swinburne University.

Grace was a migrant from the Philippines. She spent three 
terms in the Youth Program at Dandenong in 2008/2009 at 
Certificate III level. In 2012 she was permanently employed 
as a part-time child care assistant in a private child care 
centre and was studying for her Diploma in  
Children’s Services.

Clinton arrived as a refugee from Liberia. He spent one term 
in the Youth Program in Dandenong in 2009 at Certificate 
III level. In 2012 he was working in a permanent full-time 
job as a meat processing worker and studying Certificate IV 
in Disability Services.

“I didn’t think I would become an electrician 
when I first arrived here. I would like to thank 
my teacher in AMES. She advised me choosing 
electricity as my major in TAFE. Also it’s the 
teacher who helped me finding this job. I’m 
very happy about what I’m doing now.” 

“[Thinking back], at this time I thought study 
(English,...) was enough to get good job, but 
the good things [happened] when I involved 
work experience at Coles (UCan2 component 
of the Youth Program).” 

“My work in Australia so far is really good. 
It’s just what I really wanted to do. It’s a good 
stepping stone. I’ll be finishing my Diploma 
in 18 months. Then I’d like to do my Bachelor 
Degree to become a  
kindergarten teacher.”

“I have to do this job to get to where I 
want to go.”

17 AMES Research and Policy Unit 2011, Words to Work: Settling In and Finding Work. The experiences of people in the AMEP in Melbourne.
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